
Our Core Principles of 
Inclusive Classroom Practice
A guide to support leaders, teachers and teaching assistants to gain a
shared language and schema around what makes highly-effective and
inclusive teaching so that we are able to go beyond expectations for all

of God’s children.



Our Core Principles of Inclusive Classroom Practice:
The Theory

The image presents a clear model of how learning happens based on the best-available research.
It is a simple model that allows adults and children to gain a shared understanding of how we
learn and therefore the decisions we must make as teachers.

Information from the environment is vast and easily overwhelming, so it must first be filtered
through attention before it can enter our limited working working memory. Once in working
memory, learning only occurs if students can successfully process and connect new information
—through clear explanation, deliberate thinking, and meaningful interaction—so that it begins to
form secure knowledge. Without this, information is quickly lost through forgetting. This is why
teaching must follow deliberate steps: establishing a purposeful culture and securing attention
ensures students are ready to learn; optimising communication reduces cognitive overload;
driving thought ensures learners actively process ideas rather than passively hear them; and
gathering feedback allows teachers to check and adapt in real time. Finally, consolidation is
essential to strengthen memory over time and prevent forgetting. Therefore, effective teaching
depends on selecting the right techniques at the right moment because learning is not
guaranteed by activity alone, but by how well teaching aligns with how memory and attention
actually work.



Our Core Go

Our Core Principles for Inclusive Classroom Practice

A strong learning culture creates
the conditions in which every pupil
feels that they belong, can
participate, take risks, work hard
and feel that learning is for them.

Establish clear routines
Build belonging
Motivate children to learn
Reinforce positive learning
behaviours

1.Create Culture

Pupils learn what they pay
attention to and think about. so
securing attention ensures that
cognitive effort is directed towards
the most important thing: learning.

2.Secure Attention

What we think about and can hold
in our working memory at any one
time is limited so how we explain
and model new knowledge must
done carefully.

3.Clear Communication

Have active listening routines
Gice clear directions
Use choral response

Plan well-sequenced units and
lessons
Use modelling as a scaffold
Give clear explanations
Teach vocabulary with active
practice

Learning happens when pupils
think hard about the right things.
Questions, paired talk and guided
practice help pupils process new
material and connect ideas.

Use accountable questioning
Use paired talk
Provide the right amount of
guided practice
Build metacognition

4.Drive Thought

The process of gathering feedback
of pupil understanding ensures
teaching is adapted so that
misconceptions are addressed and
learning is secured.

5.Give Feedback

Consolidation is the process of
strengthening learning over time
through practice, retrieval and
reflection. It helps pupils move from
accuracy to automaticity.

6.Consolidate

Build a culture of feedback
Check whole class
understanding
Adapt teaching in response

Ensure reflection and review
time is built into lessons and
units
Use independent practice
Plan retrieval and spaced
practice

This document is intended to be editable and adaptable for DSAT schools. Leaders may add school-specific approaches and
examples, agreed routines, professional development links and exemplification from classrooms. The overarching principles,

whilst possibly named something slightly different in each school, are expected



1. Create Culture

A strong learning culture creates the conditions in which every pupil
feels that they belong, can participate, take risks, work hard and feel
that learning is for them. Culture is built deliberately through
routines, relationships, belonging and consistently reinforced
positive behaviours.

Rosenshine (2012); EEF (2019); 

Establish clear classroom routines and practise them until they
are automatic.
Build belonging by ensuring every child is known, valued and
expected to contribute.
Motivate children to learn
Reinforce positive learning behaviours explicitly and
consistently.

Insist on Attention Before Giving Instructions
Model Routines
Rehearse Routines
Insist on 100%
Communicate Clear Expectations
Lead With Calm and Care

Why This Matters

Our Core Goals

Best Bets

Culture describes the school’s environment of expectations, relationships and
routines that shape how pupils behave, participate and think in the classroom.
It is the shared understanding that learning matters, effort is expected, and
everyone belongs and can succeed. A strong culture means pupils know how to
behave, how to engage, and what it means to learn well, so attention is focused on
learning.



2. Secure Attention

Pupils learn what they pay attention to and think about. Securing
attention means reducing distractions, making listening active and
ensuring pupils are ready to think about the most important
learning. In order to do that, it is important clear routines are in
place.

 Deans for Impact (2015); Willingham (2009)

Use established signals, routines and transitions to gain
attention quickly.
Have Active Listening Routines, including clear expectations for
eyes, voices and posture where appropriate.
Use Choral Response to increase participation and rehearsal.
Give Clear Directions 

Routine for Gaining Attention and Posture of Attention
Insist on Attention Before Giving Instructions
Frontload Instructions
I Say,You Say
Checks for Listening
Choral Response as Checks For Understanding

Why This Matters

Our Core Goals

Best Bets

Attention refers to where pupils focus their thinking. Since pupils only learn what
they attend to, securing attention ensures that cognitive effort is directed towards
the most important learning, rather than distractions. This requires teachers to
actively direct, monitor and sustain attention throughout the lesson so that all
pupils remain cognitively engaged.



3. Clear Communication

What we think about and can hold in our working memory at any one
time is limited so how we explain and model new knowledge to
pupils must be carefully planned. By optimising cognitive load,
pupils can focus on the essential content. Clear explanations,
concise language and well-sequenced models help pupils connect
new ideas to what they already know.

 Sweller (1988); Rosenshine (2012); Ausubel (1963)

Plan Well-Sequenced Units and Lessons so learning builds
cumulatively, building on prior knowledge.
Use Modelling as a Scaffold: think aloud, show examples and
reveal expert processes.
Give Clear and Memorable Explanations
Teach New Vocabulary with Active Practice
Break complex ideas into manageable steps and remove
unnecessary distractions.

Plan Units Around Key Knowledge
Plan Lessons Around Key Knowledge Points
Explain the Meaning
Live Model the Process

Why This Matters

Our Core Goals

Best Bets

We must think carefully about how new content is best explained, modelled and
structured to support understanding. It should be clear, concise and well-
sequenced so pupils can process new information without cognitive overload.
Scaffolds may be needed to support pupil’s understanding but should be removed
over time to avoid over-reliance. Clear communication anticipates misconceptions
and makes thinking visible, supporting pupils to successfully access complex ideas.



4. Drive Thought

Learning happens when pupils think hard about the right things.
Questions, paired talk and guided practice help pupils actively
process new material, connect ideas and deepen understanding.
It is important new knowledge is broken into the right size steps.
Early and novice learners will benefit from greater amounts of
explicit instruction whereas pupils with growing expertise will be
able to make more conceptual links within and across subjects. 
Willingham (2009), EEF Metacognition (2018), Kirschner (2006) 

Activate prior knowledge before introducing new content.
Use Accountable Questioning that requires all pupils to think
and be ready to respond.
Use Paired Talk to rehearse ideas, compare reasoning and
increase participation.
Provide guided practice with scaffolds that gradually reduce as
pupils gain confidence and move onto independent practice.
Build Metacognition

Introduce Accountable Questioning
Use Question, Pause, Name
Positively Narrate Thinking Behaviours
Establish and Rehearse Paired Talk Routines

Why This Matters

Our Core Goals

Best Bets

Thinking hard refers to pupils actively processing, connecting and working with new
ideas. Learning occurs when pupils engage in purposeful thinking about important
content, not simply when they are busy or completing tasks. This means teaching
should consistently require all pupils to think, respond and articulate their
understanding.



5. Give Feedback

Working memory is limited and what pupils already know shapes
what they learn. Feedback is most powerful when teachers first
gather accurate information about whole-class understanding, then
respond in ways that move learning forward. By adjusting how we
scaffold our feedback, we are able to support accurate learning and
develop pupil’s thinking, metacognition and independence.

Black & Wiliam (1998); EEF Feedback (2021) 

Build a culture of Feedback where errors are treated as useful
information for learning.
Check Whole-Class Understanding using strategies such as mini-
whiteboards, hinge questions or cold-call sampling.
Give feedback that is specific, actionable and linked to the
intended learning.
Adapt teaching in response to evidence: reteach, model again,
scaffold, extend or practise.

Praise Bravery
Normalise Error
Lead with Praise
Check Understanding Not Perception
Use a Clear and Consistent Cue
Provide a Clue*

Why This Matters

Our Core Goals

Best Bets

Feedback is the process of gathering information about pupil understanding and
responding to move learning forward. It ensures teaching is adapted so that
misconceptions are addressed and learning is secured. The aim of feedback is to
improve both the learner and the learning. High-quality feedback is rooted in
accurate assessment of the whole class and leads directly to responsive teaching
decisions.



6. Consolidate

Deliberate practice is needed to move from accuracy to fluency and
automaticity. This enables pupils to commit more to long-term
memory, freeing up their working memory so they can access more
complex ideas. Consolidation also supports pupils to review,
retrieve and reflect so learning becomes more durable and pupils
become more metacognitive learners.

Ebbinghaus (1885); Dunlosky et al. (2013); EEF (2018, 2021)

Build reflection and review time into lessons, units and over
time.
Use independent practice once pupils are ready to practise
accurately.
Plan retrieval, spaced practice and cumulative review to
strengthen long-term learning.
Develop metacognitive learners by helping pupils plan, monitor
and evaluate their learning through modelling and feedback.

Silent Solo
Use Retrieval Quizzes
Utilise structured reflection
Facilitate Self-Scaffolding*

Why This Matters

Our Core Goals

Best Bets

Consolidation is the process of strengthening learning over time through practice,
retrieval and reflection. It helps pupils move from initial understanding (accuracy)
to fluency, automaticity and long-term retention.
This requires carefully planned opportunities for spaced practice and review so
learning is revisited and embedded over time.



What are our mechanisms
to enable this?

1

2

3
Coherent - Credible -

Collaborative
Our ‘Collaborative Professional

Learning’ is built around the
mechanisms for effective

professional development. We
utilise the social support of Hubs

to support implementation in
each school’s context.

CPL

Coherent - Clear- Credible

Our core principles for truly
inclusive teaching give every child

the best chance to succeed.
Alongside curriculum, they help
build belonging, motivation and

success.

PEDAGOGY

Concept-led - Coherent - Clear
Our curriculum desigun is based

around well-researched
principles for truly inclusive
curriculum. The curriculum

provides the essential knowledge
pathways for all children to

succeed.

CURRICULUM

Trust CPL
School CPLSchool CPL
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